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'
Thepurposeofthispaperistoexploresomecharacteristics
ofcorrectivetreatmentinforeign-languagelearning,discuss・
ingthefollowingPoints:
1thesignificanceandbasicoptions・ofvariouskindsof
correctiveinteractionsinaformalclassroomsetting;
2reconsiderationofcorrectivereactions,includingrepetition
andsomecharacteristicsofcorrectioninaninformal
setting;
3waysofreducingerrors,suchasnaturalsequences,delayed
introductionofspeech,andmonitoringfunction;and
4thesigni五canceofaffectivefactorsincorrectivetreatment,
focusingon"unconventionalmethods,"
1CorrectiveInteraction
1.11tseemscommonnowtoconsiderthaterrorsarecrucialtoa
foreign-1anguagelearner,sincetheanalysisofhiserrorssuggeststhat
the"ill-formed"structuresaretheoutputofruleswhicha"transitional
competence"uses.Corder(1967)stressesthesameconceptoferroras
rule-governedbehaviorandcomparessystematicerrorswithachild's
language:
Alearner'serrorsprovideevidenceofthesystemofthelan・
guagethatheisusing(i.e,haslearned)ataparticular
pointinthecourse.Theyaresignificantinthreedifferent
ways,Firsttotheteacher,inthattheytellhim,ifhe
undertakesasystematicanalysis,howfartowards ,thegoal
thelearnerhasprogressedand,consequently,whatremains
forhimtolearn.Second,theyprovidetbtheresearcher
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evidenceofhowlanguageislearnedoracquired,whatstrat-
egiesorproceduresthelearnerisemployinginhisdiscovery
ofthelanguage.Thirdly,theyareindispensabletothe
learnerhimself,becausewecanregardthemakingoferrors
asadevicethelearnerusesinordertolearn.Itisaway
thelearnerhasofte寸inghishypothesisaboutthenature
ofthelanguageheislearning.Themakingoferlorsthen
isastrategyemployedbothbychildrenacquiringtheir
mother-tongueandbythoseleafningasecondlanguage.
Whatshouldbenotedhere,however,isthattねelearnerdoesnotde・
1iberatelycreatehis、errorsasthemoste伍cientwayofhypothesis・
testingandthatheshouldlearnafteralltodistinguisherrorsfrom
correctinstancessoastopreventtheoccurrenceof``fossilization."
Therearesomeresearchers(e.9.George,1972;PaulstonandBruder,
1976)whohavepointedoutthepossibilityofwithholdingcorrection
altogetherundercertainconditions,Itisnotlikely,however,thatthis
approachcanbemaintainedthroughoutthewholeinstructionalprogram.
Althoughconsiderableresearchhasbeenconductedonthesourceand
significanceoftheIearner'serror,itisonlyinsomerecent・studies(e.g.
Allwri宮ht,1975;HolleyandKing,1971)thattheimportanceofthe
roleoferrorcorrectionhasbeenre-discovered.
1.21nordertodiscusswhatisinfactacorrection,criteriafor
isoエatingcorrectivetreatmentsneedtobeclari且ed.Halliday(1976)has
pointedoutthatbehindthelinguisticsemioticsof耳sentencefrequently
liesthesemioticsofthelanguageteachingprocess,referringtodifferent
linguisticinterpretationsofthesentence``'んθteachertaughtthestudent
English."Similarly,thesentence``theinstructorcorreCtedthel召arne〆s
〃 γ07(inclassroomdiscourse)"mightbeinterpretedasfollows:
(1)theinstructorimpartedtothelearnerinformationaboutmaking
theerrorright,
(2)
(3)
(4)
theinstructorinvolvedthelearnerlnmakingtheerrorright,
theinstructorcausedthelearnertomaketheerrorright,
theinstructorenabledthelearnertocometomaketheerrorright,
and
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(5)theinstructorenabledthelearnernottocommittheerror.
Inthelastinterpretation,correctionsucceedsinestablishingthe
learner'sconsistentlycorrectperformanceandabilityofself-correction。
Itisobviouslynexttoimpossibletomakecorrectioninthisstrict
sensewithinanyperiodofformalinstruction.Thefirstconceptof
correctionsuggestsatransactionalview,asthehandingoverofa
commoditytoarecipientwithagiver(instructor)andagift
(information)astheleadingroles;thepresenceofarecipient『isnot
necessarilycentra1.Inthethirdconcept,thelearnerisseenas``doing,,'
withtheinstructorasahelper.Inthefourth,thelearneristhekey
participant,withtheinstructorasahelperandguide,and,furthermore,
isenlarginghismentalpowersbyacquiringnewknowledge.Inboth
thethirdandfourthconcepts,correctionoccurswhenacorrectedre・
sponseiselicitedfromthelearner;correctionheremeans"successful
correction."
Thesecondconceptofcorrectionincludesanycorrectivetreatment
oftheinstructorconcerningthelearner'serror.Thisinterpretationis
aninteractionalviewoflanguagelearningratherthanatransactional
one.Theleadingrolesarethoseoftheinstructorandthelearner,し
althoughthereisasuggestionhereoftheinstructorofstrongPerson・
ality.Itmaysafelybesaidthatthefirstandsecondconceptsarebased
onthe"intentionaluse"oftheterm"correction"ahdtheotherthree
conceptsonthe"successuse."Thispaperisprimarilyconcernedwith
'
thesecondconceptofcorrection.
1.3Recentpsycholinguisticinvestigations(cf.Iwaki,1977)supportthe
thesisthatovercorrectionisunnecessaryandinadvisabIe.However,
theydonotmeanthecompleteexclusionof"correction"itself.In
pedagogicalapPlicationsoferrorinvestigationoranalysiSatsomestage
itneedstobedecidedhowmanycorrectionstheinstructorshouldmake,
andwhenandhow.
Inrealitytheinstructor'sdecisionisofconsiderablecomplexity;
anerroranalysisintheclassroomhastobe"instant,'randanycor・
rectivetreatmentgivenis"public.',First,theinstructorshouldbepro・
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videdwithasmuchinformationofthefollowingsortasisavailabe
(Allwright,1975):(1)Whatwasactuallysaidordone,(2)Whosaiditor
didit,(3)Whatwasmeantbyit,(4)Whatsholudhavebeensaidor
done,and(5)Whatthenative-languageequivalentwouldbe.
Second,theinstructormightmakesimultaneousreferencetovarious
aspectsoftheerror.Thesearesummarizedbelow(AIlwright,1975):
A.Linguisticdescription:
B.Importance:
C,Source:
(a)Present:
(b)Future:
D.Easeofcorrection
Third,correctivetreatment
?
?
?
?
?
?
?
?
?
?
?
?
?
?
?
?
←
?
←
?
←
14
15
16
17
18
in h
encedbyvarious、characteristicsofthelearner,suchas(cf.Cohen
Papalia,1976):
A.Learningstyle:
B.Pasthistory
?
?
?
?
?
?
?
?
?
??
Contentarea
Skillarea
Relevancetopedagogicfocus
Frequency
Numberoflearnersaffected
Accuracy
Communicativeeffectiveness
Interlingualinference・
Intralingualinference
L21earning'strategy
Communicationstrategy
Teaching
Carelessness(includingobtuse・
neSS)
Stress・(anxiety,fatigue,etc.)
Factualignorance
Teacher'scompetence
Resourcesavailable
Timeavailable
classroommightalsobeinflu・
,1975;
CognitiveStyle
SensoryMode
Interactivelearningmode
Studyhabits
Personalitytype
Intelligenceattitude
Others
Academicrecord
Errortypesobserved
Previousc6rrectivetreatmenttype
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C.Presentstate
?
?
?
?
?
?
?
?
←
?
←
?
?
??
?
←
?
Others
Motivation
Anxietylevel
Arousallevel
Fatigue
Others
Allwright(1975)presentsaseriesofbasicoptionsin
treatmentandpossiblefeaturesofthecorrectionprocess:
A,Basicoptions:
B.
?
?
?
?
5
6
7
Possiblefeatures:8
9
10
11
12
13
14
15
16
corrective
Totreatortoignorecompletely
Totreatimmediatelyordelay
Totransfertreatmentornot
Totransfertoanotherindividual,asub・
group,ortothewholeclass
Toreturn,ornot,tooriginalerror
makeraftertreatment
Tocallupon,orpermit,anotherlearner
(orlearners)toprovidetreatment
TotestforeMcacyoftreatment
Factoferrorindicated
Blameindicated
Locationindicated
OPPortunityfornewattemptgiven
Modelprovided
Errortypeindicated,
Remedyindicated
Improvementindicated
Praiseindicated
L41ninitiatinganactualcorrectivetreatment,oneofthechiefdif・
ficultiesishowtoascertainwhetheranitemisanerrorornot,and
anotherishowtoestablishahierarchyoferrors_一 一thatis,theissue
oferrorgravity(cf.Iwaki,1979).TheroIeandsignificanceofvarious
typesofcorrectivetreatmenthavebeeninvestigatedusuallyoutside
the丘eldofforeign-1anguageinstruction。Zahorik(1968),forinstance,
exploredthenatureofinstructorverbalfeedbackduringtheteaching-
1earningactwiththeaidofanobsgrvζtionalinstrument(amodi血ed
AschnerrGallagherSystem)..The.resultsoftheinvestigationsuggest
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thatinstructorverbalfeedbackduringaninteractiveclassroomsituation
isratherrigidbehavior.Althoughthefifteeninstructorsunderinves・
tigationdisplayed175differenttypesoffeedback,theyonlyusedsixteen
typeswithregularity.
InanotherstudyZahorik(1970)investigatedtherelationshipbf
inStructorverbalfeedbacktophaseandtypeofventureemployedin
contentdevelopment.Sixteentypesoffeedbackduringthemedialand
terminalphasesofventuresingeneralandinrelationtofourtypesof
ventureswereexamined.Significantdifferenceswerefoundbetweenthe
typesofinstructorfeedbackusedduringthemedialphaseandthetypes
usedduringtheterminalphase.Significantdifferenceswerealsofound
inrelationtobothmedialandterminalfeedbackamongthefourtypes
ofventures.
Zahorikconludeshisdiscussion:"Perhapsawidervarietyoftypes
offeedback,includingtypesthatseemtocarrymoreinformation,would
beofbenefittolearners."Itislikelythatforeignrlanguageinstruction
willderivethefullbenefitofabetterunderstandingoftheroleofcor・
reCtiVetreatment.
1.5Mostoftheattemptstodescribecorrectivetreatmentofthe
learner'serrorshaveemployedfairlygrossdescriptivecategoriesfor
treatmenttypes,suchas"answerrepetition,""confirmation,""response
developmentstatement,andseveral-answerssolicitation"(e.g.Zahorik,
1970;Allwright,1975).Thesetaxonomicalcategorizationsareliable
tolackasystematicviewofthedatatobeanalyzedtooverlook
"component"featuresofcorrectivetreatmentandthepotentialeffects
ofcombinationpatternsofcomponentsinthelargerteaching-learning
system.Inthisconnection,Chauldron's(1977)useofafiowchartmodel
ofdiscoursetosynthesizethedescriptivesystemforclassroomdiscourse
bySinclairandCoulthard(1975)andAllwright's(1975)basicoptions
incorrectivetreatmentgivesvaluableandworkablesuggestions.
InFigurelpresentedbyChauldron,thestructureofclassroom
interactionisindicatedinrelationtothebasicseriesof``Opening,
Answering,andFollow-upMoves"inSi,nclairandCoulthard'sterms.
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Itisnottheintentofthispapertopresentamoredetailedorre血ned
versionofthismode1.SuMceittosayherethattheflowofdiscourse
shouldbefurtherrelated.tothe``instructionphase"soastoindicate
theprogressionoflearningactivities.・
2CorrectiveTechniquesReconsidered
2。1Chauldron'smodelclearlyshowsthattherearealargenumberof
possiblepathsthroughcorrectivediscourse.Yet,admittedly,themost
frequentlyusedtypeofformalcorrectivetreatmentisrepetition,not
onlyin``contentsubjects"butinforeignIanguages.Zahorik(1968)
hasfoundthatthemostfrequenttypeoffeedbackisrepeatingthe
learner'sanswerapprovinglyandcallingfororgivinganewtopicfor
discussion.
Oneofthemaximsassumedinlnostcurrentinstructionpractices
is"Getthelearnertoutterthesamestructuralpatternrepeatedly."
Thevalidityofthisas.qumption,however,seemsarguable,sinceitmay
notrefiectthewaysofachild'slanguageacquisition.Oncloseexam・
inationofchildren'spasttenseformation,McNei11(1966)pointsout
thattherepetitionpracticewhichchildrendotoIearnirregularforms
isIesssigni丘canttothemthantheregularweakverbpatternacquired
later.
Chauldron(1977)hasinvestigatedvarioustypesofrepetitionih
ordertoshowwhichtypesappeartoleadtomoresuccessfulcorrection.
ThemodelinFigurelshowsthattherearefourbasictypesoflrepe・
tition(withandwithoutchange,andwithandwithoutemphasis).
AccordingtoChauldron,"repetitionwithchange"aloneisnoteffec・
tiveinlocatingtheerror."Repetitionwithnochange"mightbe
ambiguousinthatitwouldmodeltheincorrectutterance.Thetwo
features,"reduction"and"expansion,"regularlyoccurwith"repetition!'
Cazden's(1965)investigation,whichistheclassicstudyinfirst
languageacquisitionalongtheselines,reportsthat"repetitionwith
expansion"isnotliab!etoimprovethelearner'ssyntacticprogress(the
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pictureisnotthatclear,though:cf.McNeil1,1970).Chauldron(1977)
maintainsthattheeffectivenessofrepetitionseemstodependonthe
natureoftheinformationadded,andthatthereisapositiverelation・
shipbetween"repetitionwithreduction"andsuccess,Chauldronalso
notesthattheuseof``emphasis',increaseschancesofsuccess``an
approximativeratioof46%successforrepetitionwithemphasis,com・
paredto20%withoutemphasis."
Inaninformalsetting,itisrevealedthatamotheremploysava・
rietyofstrategiesindeali血gwithherchild,suchasrepeatingtheinput,
prodding,correcting,andexpandingthechild'soutput.Accordingto
Kobashigawa(1969),repetitionconstitutes34%ofallutterancesinve&
tigated-15%ofthestatements,25%口ofthequestions,and60%of
theimperatives.Snow(1972)mentionsthatrepetitionofcomplete
sentencesisthreetofourtimesasfrequentfortwoyear-oldsasfor
tenyear-01ds,andexplains:"Shorttermmemorylimitsthetimeavail・
ableforprocessinginput.Repetitionofasentencewouldgiveadded
processingtime,thusincreasingthechild'schancesofsuccessfullypro・
cessingthesentence."
2.21thasbeenwidelyacceptednowthattheadultorparentrarely
makesthechildimitateaspontaneousadultutteranceandprobably
neverrequiresachildto"practice"adultforms.Gorbet(1974)proposes
thatpracticeordrillisthemosteffectivetooltofacilitatequick
automaticresponsesandusefulforthelearnertoformulatehypothesis,
butthatitisnoteffectiveineliminatingerrorssinceitdoesnothing
tohelpthelearnerinadjustinghishypothesis.
Correctiontechniquesvarywiththenatureoftheerror,thetype
ofdrill,thelevelofpractice,theeasinessofcorrection,etc.,butwhat
isimportantisnottocorrecteveryerrorthelearnercommits.Paulston
andBruder(1975)refertocorrectingerrorsindrilling。Inmechanical
drills,theyadmonishthatalltheerrorsonthenewpatternandthose
ofthepreviousweekshouldbecorrected.Thelearnerworkingon
internalizinganewruleha.qtolearnthecorrectform.Theirrecom・
mendationisformorepresentationofthecorrectformandrepetition
＼セリ
CorrectiveTreatmentinForeign-Language
Learning(ReizoIwaki) 119
onthelearner'sside.Pronunciationerrorss血ouldnotbecorrectedin
grammardrillsanymorethangrammarerrorsinpronunciationdrills.
Atthemechanicaldrillstageoflearningastru¢turalpattern,mostof
theerrorsarecompetenceerrorSandtheyadvisethatthesearebest
correctedbysupplyingthelearnerwiththecorrectform.Atthe
meaningfulstage,mostofthelearner'serrorsarelikelytobeperform・
anceerrors.Theemphasisofcorrectionshouldbeonthelearner's
self-monitoringofhisspeech.Incommunicativedrills「theemphasis
isonthemessage,andtheymaintainthatmosterrorsshouldbeignored
exceptser至ouserrorswhichareonthefocusofinstructionorthose
whichinterferewithcommunication.PaulstonandBruderconvincingly
emphasizetheimportanceofcarefultreatmentaccordingtothediffer・
entstagesofdrill,Yetsuchtreatmentwouldnotbesuf且cientwithout
adeeperunderstandingofitsaffectiveaspect,asisimplicitlysuggested
inChauldron's(1977)researchof``repetition."
2.31ncontrasttothesignificantprogressinthe且eldofreadingin・
$truction,thereis.nocorrespondingbodyofknowledgeforlistening
comprehension.Likereading,1isteningcomprehensionshouldbere-
gardedasaskilltobetaughtinitsownlight;itisneverapassive
ski11.Wang(1971)insists:
theprocessofspeechrecognitionisanactiveinterplayof
guessing,approximation乳expectation,andidealizationthat
normallymakesextensiveuseofalltheredundanciesfound
inatypicalspeechsituation,phonologica1,morphological,
syntactic,semantic,aswellasmanyvarietiesofnonlinguistic
redundancies.
Theforeign-languagelearner_一 一andeventhenative--nevercom-
prehendsinthestrictsenseallthatthespeakerintends,andheshould
alwaysbeusingwhatevercluestheenvironmehtandthecontextmay
givehim.
Inordertobea``goodlanguageIearner,"oneshoulddevelophis
strategytobe"bothcomfortablewithuncertaintyandwillingtotry
outhisguesses"(Rubin,1975).Itmighthappenthatonewillspend
lotsofhourslisteningtospeechwhichdoesnot'requirecompletecompre
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hensionoradirectrespohse.Atsomestageofhislinguisticdevelop・
ment,thelearnershouldbeallowedtorespondeveninhisnativelan・
guageinordertoconcentratefirstonlisteningcomprehension.
Terrell(1977)insists:"thecorrectionofspeecherrorsisnegative
intermsofmotivation,attitude,embarrassmentandsoforth,even
whendoneinthebestofsituation."Gorbet(1974)alsowarnsthat
correctionofspeakingerrorsmayinhibittheIearner.Paulstonand
Bruder(1976)stronglyemphasizethatduringcommunicativeinteraction
activitiesthereshouldbenocorrectionfromtheinstructor."Itis
inhibiting,hampering,andfrustratingbeyondbelieftobeconsistently
checkedandcorrectedwhenoneisstrugglingwithideasinanother
language."
Possiblythereisnocor【iplete``natural"approachtoreadingand
writing.Suchapproachisalsoinadvisablefromthepointofef且ciency
inthatmonitoringwillworkinthesefields.Althoughthereisno
singlestandardmethodofdealingwitherrorsinreadingandwriting,it
shouldbrieflybecautionedthatdirectcorrectionbytheteacherisnot
alwaysproductive.Self-correctionandpeercorrectionshouldfindtheir
properplaceincurrentforeign-1anguageinstruction.Amongtheir
advantagesanddisadvantages,itshouldberecognizedthatself-correction
isgenerallythemosteffectivewayofextinguishingerror,thatpeer
correctionwillreinforcean(}$ometimesexpandthepartner'sunderstand・
ingofthenatureoftheruleinquestionandcreateabetterclassroom
atmosphereforteachingthecorrectionalaspects,andthatbothareeffec・
tiveintermsof"formativeevaluation."
2.4Findingsconductedininformallearningsituationssincethe
mid-60'saresubstantialenoughtowarrantextrapolationtothemostly
formalforeign-languagelearningsituations.Moststudiesdevaluethe
roleofcorrectivefeedback.Brown(1973)statesthatparentsgenerally
..曽.correctpronunciation,nastywords,andirregularallomorphslikedigged
orgoed.Asforsyntax,however,theygenera11ydonotcorrecterrors
suchas"Whythedogwon'tcome?"In員rst-1anguageacquisition,the
childhasmuchmore・freedomtocommiterrorsinhisdevelopment
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rydayspeechappearstobeamythwithnobasislnactual
variousempiricalstudiesthatwehaveconducted,thegreat
ofutterancesabout75%arewe11-formedsentencesby
terion."Itisalsofoundinmanyinvestigationsthat・the
speechdirectedtowardsherchildisconsiderablydifferent
directedtowardsherhusband.Itisobservedthatspeechto
basicallylackshesitations,falsestarts,anderrors.
towardanadultgrammarthaninsecond-languagelearning.
Someadultsdoattempttocorrectthechild'snon-adultutterances,
butsuchattemptsrarelymeettheintendedresult,asthefollowilng
example(McNeill,1966)shows:
CHILDNobodydon'tlikeme
MOTHERNo,say:nobodylikesme
CHILDNobodydon'tlikeme
髄
(Thedialogisrepeatedeighttimes)
MOTHERNowlistencarefully,say:nobodylikesme
CHILDOh,nobodydon'tlikesme
BrownandHanlon(1970)haveobservedthatcorrectionsaremade
primarilyonthetruth-valueofstatements.Ervin-Tripp(1971)makes
similarobservations:
Adultslisteningtochildrenspeakareusuallylisteningto
themessage,lustastheyarewhentheylistentoadults,、Our
evidenceisthattheycommentontheformonlyinthe
caseofsociallymarkeddeviationssuchasobscenities,10wer
classnon-standardforms,andinthecaseofBlackfamilie鼠
formsbelievedtobe``countryspeech.,'
Contemporaryemphasisoninnateuniversalprinciplesasabasisfor
languageacquisitioniscloselyrelatedtotheassumptionthatchildren
areexposedtorandom,oftenungrammatical,samplesofadultutterances.
However,Brown(1973)quotesLabov:"Theungrammaticalityofeve・
1ife.In
majority
ロ
anyc「1・
mother's
fromthat
children
Shipley,eta1(1969)
contendthatthechildatonestagerespondsbestto、commandsatthe
nextlevelinhislinguisticdevelopment,andtendstobeunresponsive
tocommandsmorethanonelevelbeyondhisproduction.Thismight
logicallysuggestthatcorrectionmadeatalevelbeyondthechild's
comprehensionisnotproductive.
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3ErrorReduction
3.1Themosthighlyvaluedsyllabusinthebehavioristapproachis
thatwhichenablesthelearnertoattainthegreatestdegreeofcom・
municationwiththefewestdeviantforms.Thenumberoferrorsis
thecriterionbywhichtheefficiencyofinstructionisevaluated.The
successivelinguisticformsaresoorderedthatthelearnercanproceed
fromonetothenextwithminimumdi伍culty.However,suchordering
isimpractical.ThefollowingexcerptfromCooper(1970)issu伍cient
enoughtosuggestthere-examinationofthecurrentbehavioristap・
'
proach:"
Relianceonpatternpracticedrills,contrastiveanalysis,or
graded,carefullycontrolledmaterialsimpliesthatwecan
specifyenoughofwhatitisthelearnerhastoknowto
enablehimtolearnEnglish.Ourassumptionisthatifthe
studentmastersthematerialpresentedinsuccessivedrills
andifthecontentofthedri11sorpatternpracticeiscare・
fullyenoughdesignedandcontrolled,thestudentwi111earn
English.Weassumethatwehave .beenabletointroduce,
inasystematicandprincipledway,allthatthestudenthas
toknow.Whileitistruethatcertainitemscanbeintro・
ducedsystematically,itisclearthatatourpresentstate
Oflenowledgethereis/b7〃zorethatcannot∂ θintroduced
syste〃zatically.(italicsadded)
Larson(1974)claimsthehighpossibilityofutilityandfrequency
asthebestcriteriaforordering.Thisisbased,ofcourse,ontheap・
proachtolanguagelearningwhichattemptstoadaptallthematerials
forproducingasrealcommunicationaspossible.
AnotherapproachtothediMcultyorderinginordertoreduceer・
rorswouldbetheonebasedontheconceptofthe"naturalsequence."
OUerandObrecht(1968)havedemonstratedthatsecondlanguageIearn・
ingis"moreedicientwhenthenaturalorderofutterancesincommu・
nicativeeventsispreserved."DulayandBurt(1974)havecompared
theacquisitionorderofelevenmorphemesforagroupofChineseand
SpanishchildrenIearningEnglish,andstatethattheorder ,isnearly
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identicalbetweenthetwogroupsregardlessoflanguagebackground.
Amoreastonishingresulthasbeenobtainedfromaninvestigationof
adultsecondlanguageacquisitioninaformalsetting.Theorderob・
tainedisapproximatelythesameastheorderfonudbyDulayandBurt
(Bailey,Madden,andKrashen,1974).
Thesefindingsindicatethatthesecondlanguagesequencedoesnot
seemtobebasedonanyknownprinciplesofgrammaticalcomplexityor
frequency.Itmightbepossibleanddesirabletoestablishaninstruc・
tionalsequencebasedonthe``natural"ordering.Itshouldbekeptin
mind,however,thatagreementamonglearnershasbeenindicatedfor
onlyasmallnumberoffunctionwords.Implicitinthesestudies,how・
ever,istheneedofalanguageenvironmentforthelearnerwhichis
richinthefunctionaluseoflanguageaswellasintheamountand
varietyof``meaningfulness."
Letitbeaddedherethattheaforesaiddoesnotmeanthereisno
placeforsystematicpresentationofselectedIinguisticformsandcon・
trolledpracticeinforeign-1anguageinstruction,Thispaperagreeswith
Crymes(1979):
Attheverybeginningstages,inparticular,itiSfrustrating
forstudentstobesurroundedbylanguagedatathatisstruc・
turallyandlexicallyuncontrolled,andunlesstheyhavea
strongmotivationorneedtolearnthelanguage,theymight
justgiveup.Furthermore,inacquiringthephonological
systemofthesecondlanguage,theycanbenefitfromconc・
trolleddri11,sincenewhabitsofarticulationneedtobe
established.
3.21nordert6reduceerrorspostponementofactiveproductionmight
beproposed.Palmer(1921)earlyassertedthatthelearnershouldnot
bepermittedtoproduceanyutteranceinthetargetlanguageuntilhe
hadinternalizeditsstructure.Therearegoodreasonsfromcognitive
psychologyforstressingagradualt士ansitionfromreceptivetoproduc・
tivetasks.PosnerandKeele(1973),forexample,assumethatthe
utteranceofasoundsequenceisbasedupontemplateswhichhavebeen
storedinmemory,andsuchutterancescannotbeproducedproperlyuntil
、
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theunderlyingtemplateshavebeenwellestablished.Forerrorreduction,
PosnerandKeele'sassumptionsuggeststheadvisabilityofstressingthe
attainlnentofgoodreceptivecompetencebeforetheintroductionof
productiveskills.ItisshowninPostovsky's(1974)studythatlearners
ofRussianwhoarenotrequiredinitiallytopronounceRussiansounds
andwordshave,intheend,prohunciationequaltoorbetterthanthat
oflearnersrequiredtospeakfromthebeginning.
Asher,etal(1974)reportthatpostponementofactiveproduction
leadstopromisingresults.StudentsarerequiredtoeffecttotalphysicaI
responseinreactingtocommands;afterthisinitiallisteningcompre・
hensionphase,theybegintospeakquitespontaneously.DeIayingactive
useoflanguagehasawelldocumentedbasisinobservationsofthe
acquisitionofasecondlanguageinafree-1earningsituation.
3.3HolleyandKing(1971)haverevealedthata5-10secondwaittime
beforeeithersupplyingthehesitatingIearnerwitharesponseorcutting
offtheIearnerbeforehehascompletedhisutterance,eliminates,over
50%ofthetime,theneedforinstructorinterventionatall.This
suggeststhatclassroomerrorsmaydecreaseastheinstructorlowersthe
Ieveloftensionintheclassroom.Itcanbespeculatedthatifwait
timealonedoesnotanswer,thencarefuldrilling,suchasrephrasing
ofthequestion,queingthelearnerwithawordorphrase,orgiving
afullorpartialsamplesentence,providesthenecessarystimulus.
Thedataobtainedfromobservationanalysesinwhichthepresent
writerhasbeeninvolvedclearlyshowthatahighlystructuredlearning
environmentisnormallydesignedinmostclassrooms.Theinstructor
tendstomonopolizeclasstirne,togiveimmediatecorrectiontothe
learner'shesitation,andtocutoffthelearner's"unwanted"forlnbefore
completion,frequentlyinmid-sentence,Thecharacteristicsof``out・
standing"foreign-languageinstructorssuggestthatan``indirect"class・
roomstructureismoredesirable,thattheinstructor'spauseandits
concomitantnon-verbalexpectationoflearnerperformancecreate
aclassclimateconducivetoactiveresponse,andthatcorrectivetreat・
mentaddressedtotheclassratherthantoaparticularindividualis
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usuallymoreeffectiVeandproductive.し
Theinstructorshouldbecarefulnottobeactuallycreatingthe
learner'serrorbecauseofhisimpatientinterruption.Allwright(1975)
attemptstoinclude"failuretorespond"intheinvestigationofthe
learner'sbehavior,inthatitcouldrepresentthelearner'serrorinan
extremeform,andalsointhatitcouldrepresentanimportantaspect
oftheinstructor'streatmentwhichmightbecharacterizedas"error-
creating."
3.4Languageacquisitionreferstoasubconsciousprocess``naturaP
internalizationoflinguisticabilitieswhereaslanguagelearningisa
consciousprocess.Exceptforaself-studyprogram,languagelearning
isconductedinformallearningsituations,whicharecharacterizedby
"theisolationofrulesandlexicalitemsofthetargetlanguage
,andthe
possibilityoferrordetectionorcorrection"(KrashenandSeliger,1975).
KrashenandPon(1975)gathereddataonthespontaneousspeechofa
Chineseadultimmigrantwhowasenrolledincollege.Duringtheob・
servationperiod,80errorswererecorded,but,whentheywerepresented
tothesubjectimrnediatelyafterherutterances,shewasabletocorrect
approximately95%ofthem.ItisnotuncommonamongJapanese
IearnersofEnglishthattheyareabletousetheirknowledgeofEhglish
rulesinwritingandcarefulspeech,whereasincasualspeechtheydo
nothavetimetomonitortheiroutput,beingtoopreoccupiedwiththe
message・
Suchdiscrepancies,asareseenbetweenoralandwrittenperformance,
orbetweencarefulclassroomspeechandcasualconversation,1eadto
Krashen's(1977)proposa1:ノ
_adultsecondlanguagelearnersconcurrentlydeveloptwo
possibIyindependentsystemsforsecondlanguageperformers,
oneacqu〃 θ4,developedinwayssimilartofirstlanguage
acquisitioninchildren,andtheothetlearned,developed
consciouslyandmostofteninformalsituations,Thephe・
nomenamentionedabove,aswellascertainexperimental
results,canibeaccountedforbyposingamodelinwhich
adult匪Ilinguistic畿lproduction=、insecondlanguagesismade
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bytheacquiredsystem,withthe
asamonitor.Themonitor,
inspectsandsometimesaltersthe
acquiredsystem.
when
1earnedsystem
conditions
outputofthe
Krashenfurtherpositsthataptitudevariablesaredirectlyrelatedto
"monitorcompetence
,"theireffectsappearingwhenmonitoringis
encouraged,thatattitudevariab!esapPeartohaveadirectrelationship
toacquisition,andthatinmonitor-freemeasuringofsecondlanguage
proficiencythereexistsastrongerreIationshiptoattitudeandlittle
relationshiptoaptitude.
Krashen'scle琴r-cutdichotomyseemstorequirefurtherinvesti・
gation;forexample,thereisthepossibilityofwhatmightbecalled
the"twilight"zonebetweenthetwosystemsinthemode1.Asapplied
toforeign_1anguageinstruction,however,Krashen'smodelissu伍ciently
suggestiveoftheidealclassrroomstructure,inwhichbothcreative
activityinanaturalsettingandselectiveerrorcorrectionaresupPosed
tobehighlyeffectiveforthe"monitor-user."
4AffectiveDo士nain
4.1Theprecedingsectionsofthispaperhaveoccasionallytouched
ontheemotionaloraffectiveaspectsofcorrectivetfeatment.Observa・
tionsofcurrentforeign-1anguageinstructionwouldrevealthatmost
instructionconcentratesoverwhelminglyoncognitivelearningthat
is,transmittingsubject-matterknowledgeandskills.Littleconscious
attentionhasbeendrawntotheaffectivedimensionofsuchlearning.
However,theexcessiveconcernofformaIinstructionfore伍ciencyhas
beendecriedbyhumanisticeducatorsinrecentyears(cf.Maslow,1970).
Theimpactoftheneedforhumanistic,oraffective,educationisbe・
ginningtomakeitselffeltinthefieldofforeign-1anguageinstruction.
Toproce6dwiththepresentdi℃us-ion,itshouldbeassertedthat,
althoughcognitiveactivitydivorcedfromaffectiveactivityisempty
andmeaningless,humanisticeducationmustnotstressaffectivedomain
tothe'exclusionofthinking.Brown(1971)rhaintains:
㌧'
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Wedonotsuggestasanidealthehedonistic,anarchistic
individualwhoexpresseshisfeelingsnomatterwhat,where,
orwho.Thissortofpersonisas``outofit"astheones
whohavenofeelingsAhealthyindividualhasamindand
usesitnottodenytheexistenceoffeelingsbuttodif・
ferentiatehow,when,andwithwhomitisappropriateto
expre6sfeelingsspontaneouslyfromoccasionswhenone
mustwait.
Inordertoexplainsomeaspectsofcreativeconstructionin
gUageaCqUiSitiOn,
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1an・
DulayandBurt(1977)presentaworkingmodelwith
internalprocessingasthesuccessiveoperationofaffectivedelimitors,
cognitiveorganizers,andthemonitor,inthatorder.Thismode1'sug・
geststhatinternalaffectivefactorsdelirnittoaconsiderabledegree
primaryIinguisticdataanditssociolinguisticdimensionswhichthe
learnertakesintoaccount.
Taylor(1974)arguesthattherearenocognitivedeficiencieswith
regardtosecond-1anguageacquisitionwhichseparateadultsfromchi1・
dren,andthatanxeplanationofthedifferencesliesprimarilyinthe
affectivedomain.Thisaffectiveaspectisdeeplyconcernedwiththe
effectofcorrectivefeedbackaswel1;thefunctionsofKR(Knowledge
ofResults)wouldnotbefullyunderstoodwithoutdueconsiderationof
its"incentive"dimension.Aninterestingandconvincing丘ndingis
presentedbyVigilandOIler(1967),whoexamineacyberneticmodel
offactorsinvolvedinthefossilizationoflinguisticforms:
Aslongastheeffectivemessagesconveyedtothestudent
arepredominantlypositive,frequentinstancesofnegative
cognitivefeedbackarenotlikelytodoanyharm,an ,din
factareprobablyessentialtoahighlevelofattainment
onthepartoflearnersinforeignlanguageclassrooms.'
4.2Discussionofformalinstructionintheprecedingsectionsofthis
paperisprimarilybasedontheobservationofcurrent"conventional"
classrooms.Strongex¢eption's,however,canbefoundinsomehuman・
isticapproachestoIanguagelearning,suchastheSilentWay,Coun・
selingLearning,CommunityLanguageLearning,Suggestopaedia,、the
FantasyJourney,etc.Thefundamentaldistinctionofhumanistic
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educationiswhatCurran(1972)calls"receptivelearning,"whichcon・
traststo"defensivelearning."Intheformer,1earninggrowsuplike"a
seedplantedingoodsoi1,freeofweedsandstones,"whereas,inthe
latter,thelearnertreatseachquestionorassignmentasifitweresome・
thingtobeavoided,andheattemptstoavoidthepainthatcomesfrom
COmmittingerrOrs.
Thepatternof"defensivelearning"ispredominantincurrent
formalinstruction,andtheinstructorseldomattemptstoinvestigate
theconditionsformaking"receptivelearning"possible,However,the
keytenetofpost-audiolingua1"unconventional,'methodsis"thesub・
ordinationofteachingtolearninぎ'(Gattegno,1972,p.1)asisseenin
theSilentWay.Iftheinstructor'sactivityistobesubordinatedto
・thatofthelearner ,theinstructormuststop覧"interferingwithand
sidetrackingthelearner'sactivity.""Remainsilentifatallpossible"
istheinjunctionwhichstemsfromtheprinciple.Inthisnew"spirit,"
1earningisnotprimarilyimitationordri11.Drillisvaluableonly
insofarasitissubstantiallyrelatedtothelearner'spersonality.く　ラ
InatypicallessonoftheSilentWay,thelearnergetsonlywhat
heabsolutelyrequires.Fromthe五rstinstant,thelearnerdoesmore
than90%orthewholeofthetalking.Silenceonthepartofthein-
structorgivesthelearner'smindmaximumoPPortunitytoextractin・
formationfromashortamountofauralinput,Theenforcedsilence
producedbyforbiddingimmediaterepetitionofnewmaterialcompels
maximumattentionandsuperiorprocessing.Deep董nvolvementand
concentrationisseentoproduceapalpable,dynamictension.
Gattegno(1972,p31)viewsthemindasanactiveagent,capable
ofconstructingandre丘ningitsown"inn舜rcriteria."Whathasbeen
callederrorseemstohaveunusualsignificancefortheinstructorin
thisWay:
everythingproducedbythemindatworkwhileobjectifying
(1)TheobservationoftheSilentWayisbasedonthewriter'spersonalexpe・
rienceinseminarsanddemonstrationsgivenbyE.W.Stevick,C.H.Blatch・
ford(attheUniversityofHawaii),andD『Freeman(atSapporo).
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neverto
Thiswi111eadtothereduction
oftheParentalComponent(intransactionalanalysis)ofthelearner's
behavior.Gattegno(1972,p.32)maintains:"Withoutimmediateinner
criteriafunctioningwel1,notruelearningoflanguageispossiblebe・
yondacertainpoint.Withthem,wecanexpectthatwhatseemedthe
privilegeoftheexceptionallygiftedisindeedopentoal1."
4.3Anumberofobservationsandtheoreticalconsiderationsconcern・
inglanguageacquisitionandlearninghavebeenpresentedherewhich
suggestthereconsiderationofthesignificanceofcorrectivetreatment
inforeign-languageinstruction.Somelanguageinstructorshavebeen
muchaccustomedtorelyingontheirpersonalexperiencesalonefor
theirinstruct量on.Sometheory-mindedllanguageinstructors,inpast
decades,havehoPPedfromonebandwagontoanOther,pinningalmost
blindfaithtoasinglemethod,thenmovingtoanothermethod,and
yetanother,alwaysrejectingthepreviousone.ManyotherinStructors,
consciouslyorunconsciously,haveavoideduSingexclusivelyanyone
method,buthavetakenthisorthataspectofanymethodthathas
turnedup.Thealternativetotheblindeclecticapproach,asDiller
(1978)warns,shouldinvolve"judgement,"andhaveitsowncriteria
forselection.
Asimpliedintheprecedingdiscussionsofcorrection,this"enligh・
tened"eclecticappro白chshouldbasicallybeprovidedwithexhaustive
informationaboutaffectivevariables--thehumanperson.Whathas'
beenlackinginthepastand皐tiUisIackinginourforeigPrlangqage
mentalenergyintomentalstructuresispsychologicallycor・
rect,eventhoughoutwardly,socially,itisnotyetwhatit
willbelateronwhenthecriteriaareformed...Againsta
commonteachers'demandforimmediatecorrectnessthrough
so-called、imitation,Itakeuponmyselftheburdenofcon-
trollingmyselfsoasnottointerfere.BydoingsoIgive
timetoastudenttomakesenseof"mistakes,"(whichare
preciousindicatorsofthediscrepancybetweenwhatisand
whatShonldbe)andtodevelopexercisesthatfosterprogress.
Inthecaseofacorrectresponse,theinstructorissupPosed
reactverballyandseldomnonverbally.
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instructionisaphilosophicalawarenessoftheideathatlanguage
learningPenetratesbeyondthepurelyintellectualandthattheaffective
domainisofcentralimportanceasoneofthefactorscontributingto
successfullanguageIearning.
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